MRlEHGeEsE] 4 6 5 (2004 4) pp.71-84
@2004 1 HAFHHGEE S

[ 2RI 4L]

A DN &5 2 5 akan H

mofE B S8

. EUBIC

E2SHEEENAEO—F L LTE 2 SN OMAERRAIITbILLL ) 12720
1980 FAUUC A > TH L TH L. £D 80 HEH 6 0 FUZH T TOR 2 BikBHRE
., E2EHBICEARFTAORMEZHEL Lvaovhbwd [SlEH] IZEEFYToHR
Twize L L, WERBEIZA-TH O T2 SHFMAELO [BE] bHEONR L
ZHHFS, O, BeERNERNOBEMABCEREERETSATVA 7+ —A R - F
¥ + 74 —A (Doughty and Williams 1998 33 &£ TF Long and Robinson 1998 % Z1d) ®fif
KFETHWIMEARRINTWDS, iz, B2 EmEGNRoREORmE LTid, [#
NEER] (G - I - S8 H0G - IREFFEHDER L) PSLRBHIOBBIIS 5%
BOMEONGRE 2> TWA (Robinson 2002 £ £E), AMECTH., SORENOE 2 SEE
BHFEOWRAICBIET, B2 SmmARADEBICHMAZERENFED L) IZHSLTWA
DhEiFE->Tw{,

2. AROE=EBW

#2ElE MmO RSIT T3, 900 SAKRELRE, BENTEORESR 2 SiEEHELO
BIFPWRETHLI PP TEMEREOD L 2L L5 Twd (e.g. House 1996; Tateyama et
al. 1997; Rose and Kasper 2001). TN E TOWNATIE, WEFMA T 7Y —2HRHW
(explicit) ICHHAL 2B EIIEINFEOLWEBHFTRTHAZLAHBHL TS, hb
DiERE%ER T, Takahashi (2001) Tix4204 »7v b (%% BEZRRL, S0k
EAEFREOEM 2R FEIRER (eg. “I was wondering if you could VP.”) ##HE35 AIEIC
b EBY AWM EINL, D420 A 7 v MERELIZ, 1) Explicit-Teaching
Condition, 2) Form-Comparison Condition. 3) Form-Search Condition., 4)
Meaning-Focused Condition G, 2) #*5 4) F TIXFETEN (implicit) 24 ¥ 7 v b &5
Z. FRAAOGHHRKFEHOEREANFHLEAL, FEHLTW W) ERERETH

_71_



Z = AS A BT,
i MaeiE7e 456 %

B, L LTI, 1) @ Explicit-Teaching Condition & 4 M EFEEROFHRICFS T
HTEDHHL., BITMIEOHREBIET 2 E LS. LrL. BBEMA > 7y FIKRIZ
BuTh, FEFOPILREHNRE Lo T ZUFRBREEBO SHERIEHE R a5 3548
BY, FERHEOTEMYE: - 288 - FHHME - WREFUREL EOBAZERPFBRL T

HIEDREENTz. Thbbh, WRWARAP—UECTH, odomAENMZ WA
TWHBEBEEA 7y FHORRFRHA I I TIV—ILADIE, TORERTERTEL L
W T EThb, £, RABFETIE. BENS Y7y MREIEBWTIE, FEHITHRE S
S5 TV A RFFMEHEF DA OBEFEREOSHEN - 74 Aa— ARz h 0FEM
BT TWAEI EAHBAL I,

AWF T BIENZEHNROMIAOAERE L LT, Takahashi (2001) THRIEDOHR &
e o 72 i & 0k 2 M HE 2 AR IR BIEA (bi-clausal forms: e.g. “1 was wondering if
you could VP.”) (LAfR, T (EE#H) B L35) 2844 7y FEBEENIST
BECE 21258, TONREEERARAL L TELLUNOEFER - 71 23— 458D
ERUIZL 5 L L ERPFFTONTWEDON, £LT. £0OFM7 DL AIZFHFZFODKE KX
AERELE V) 2200BAEZERP LEOBRERERZRIZL TV A2O0ERALMITLEILE
BE+T 5. kb, _ﬁﬁMﬁi'ii}Ufﬁt%ﬁ,Imﬂ%&k L8, OARASERREE T IIE—
i & B A EFEGHZEIER (mono-clausal forms: e.g. “Could you please VP?") (LAFE,
[E—f1 (EEEH) B & 35) BRMLTVwEH, TETEHERILE-TINTE
AREASEEL £AZ LERBLTVEEEZEISEL. CORROBHPLETHS LY
s h7=7-®CTH% (Takahashi 1996 = %H8),

7o FAFIE T, Takahashi (2001) T o723 2DEENT > 7y MEEDH &,
Form-Search Condition ®AIZEMZ Y TEH, Zhid, 204 7y MR TOSE HITE
AR AR SEER - T AT - ARHERL W L W) P RZICRETALI L
kD, ZOFAZNEFEAISEORNZERT S5 ETHYTHAL EHLAOTH S,
VIR, TRAER A » 7 » b1 21, 2 ® Form-Search Condition IZBW A4 ¥ 7v FNEES
i

3. H7ERRRE

A TR BEFIICKRD 3 OOMIERMICE AP U TS,
OBARANEFEBEICRENA ¥ 7y V2521056, ZHREEXRBXOHBELUSNO
BlER  TAARATI-ARKHRI VIR IERLTVTH A I »e (BT, ThHOFHENHE
[AbrS5FV=] EEH.)
@BARNEFELBEICRENA > Ty b5 as: FROTOHRERA NI FIV—D [R



‘.‘i‘:ﬁﬁ f’l‘g‘ga)ﬁ_‘} 3 uman‘HnHH

DE] ORBATOLRAIIEWT, FRAOEHR - XSHEREOWH, HovRLLoh—F
FREERIZLTWAEOTHAId, ThELLEELLBERRIZLTVWRWDTHA I D
@b L, FREOGRPEZHREDY (KT8] o7 A CHBE2RIZL T L5E,
ELIENENOEOTMEZEIHEEL TWD DD,

4, WEARITTI—

MEORGRETAHA DT T P —I&. Takahashi (2001) Ti#k- 7 Form-Search Condition
DP)—FAV by yayTPRELALEFEEZD [ROE] KHTE7—- 7 2EICHEL
fzo BAEMIZIE, BIETHMAORBES L, HEALBEZR GV AFREIATEEHFE T
KEOT -7 LA (NNS-NS) ®rF 27 )F b ERERERER L ofEoon— VT
LA (NS-NS) @+ »AZ VT rEE26NE (INHDOMFYA2) T A, RERD
FPU—bAY bk YaryBIUNEEy YaryTHHITAELOLEA—OLOTHS), Bl
BEOPT XA T M, BARAEFREERE AN B —fRRFRERER0AFE T H
THEY, BEOLIF A2 ) 7 MIBHRA L 25 -HREERARASETh T 5, HERE
EhZYR2 07 MROARARFTERE (KIRE) & RFENVEFE (KIFE - FEEE)

DIFEL LB L., BREFSEREOSFERX - T A A BEHRTEVW) ¥ A7 R
MENT, COEBRBICL > THEHSNABREGEE (KER) A LRLERHAE L
Tedi i, T HOREFIZITRD 6 DOER - FHOWTIAPIISEHINEZ LATHIHL 72,

(1) Request form 1 (REQ-1 ): e.g. “I was wondering if you could VP.”

(2) Request form 2 (REQ-2): e.g. “Is it possible to VP?”

(4 Request form 3 (REQ-3): e.g. “If you could VP.”

‘4! Discourse lubricant (LUB): e.g. “well,” “you know,” “maybs”

(B Idiomatic expression (IDE): e.g. “This has to do with,” “How ya dein?”

(6 Other (N'S-distinctive) linguistic form (OLF): e.g. “I live next door,” “It's hard for us to get sleep.”
foT. FAETELEO2DA I T V—2WRAINIFV—LT 5, DHLE@FTTHES

HMREEHER T, @@ FDMLOFRHEER - 74 Aa—2A5fMThb. o, CUIEFE
M THIAEIE S N0 ZRRFEREA L HET L. SHRERA L7V —0—2& Uiz

5. [ROZ] OEHEHEL

AW TIE, Schmidt (1990, 1993, 1994, 1995, 2001) (ZHE-T X, [KITX| L w ) Bk E
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e aRifZe 6 5

% [AHHBCEREATZILTHD, HRHA~OMLEIL > TEDEEWIERED ]
LEFT Do COERIETE, [ROE] OMEZLUTOL ) ICHELL 7.

— 3 =& kb0 hldols (BLIHLIEho12)
=4ihtounizdt, FEA VML LT
— 1 =Ghounizd, bEVBELE R
0 =&douizd, PLofEIzonTiRido ) Fxhw
1 =520 T, RRLMBLAH7
2 =RA0nT, Whbhdhat:
3 =FF2ownT, ENCHirdHho7

6. RBRTE
6.1 ERE

WEEIZHARAKRTELEL R (1EREEBIU2EREM4E) T, FHERKIIT 19.
L FThbH. COWEEEL 2 AL EORFEIHTERI V.

6.2 ZEERMHF

BRBORBFEB IS 2DROEEEMET L7202, Schmidt et al. (1996) T
12, BARARFRSZELHODET 75— FR2{ER L7 (GRF478E&EM). Zo7 - Mok
5Ty KO TOOETHEZDFNRZNRICB T A EGHHEOFHRSTOEAVEFIIET A
EASTE L NMEHEE (intrinsic motivation) (5 %) . ZHYENHE (extrinsic motivation)
(14 7%F9) . BAREB®Z (personal goals) (5 k). iﬁﬁ’l‘.ﬂﬁfﬁ'} (expectancy/control) (9
FERH), BEEE (attitudes) (4 32R). 1% (anxiety) (6 7M. BT @EE (motiva-
tional strength) (4 i%f). #%MEHEEORICH Za:}%bmh 6 BLREEEM (1 = Strongly
Disagree; 6 = Strongly Agree) (2RI W/FHliE%ZEAT AL 1Ch-> T3 (Appendix
A =)

WEEE OEFGMEQBIEIZIZ, Y7 4 T ITMILKED International Testing Services
Center 43 % L 72 General Tests of English Language Proficiency (G-TELP) () Z =¥
FUMBIXY)—F4 7300 2FEL:.

P =T Ay bty vavyAOME @) & LTI, BARAERERE LR
ER (NNS-NS) OEBEOT—NVT LA B L UEFREFEH (NS-NS) OfHEOT—LvT
V4O I »AZ YT P RBEE L. NNS-NS 0 — 7' L 1 Id Takahashi and DuFon (1989)
I2BWT, NS-NS 0— 7L 4 & Takahashi (1987) IZBWTF— ¥ 2 ELALLDT, »



WRRF M B OMAGE L 5 2 F el Mg

THLEHTOH (LFRE) PHHEOLEIHRLLZVE (BIZEDLNE) ~ORET,
2OOBEERE L. £ 1IRESHE [BORORPHEL I TAA L) Y oBELT
WHLOT, TOHPIROPFEBR 2L EEL L) IEET L] LvwiboThh, 2 KHE
Bt THoOFICECRTERBOLMEICT 4 — FOFRRAZ B LTWh 2k duE
LT MawnT, BLRBALTRELTELWERKIET A LWHINETHL. b, &
Zhd, ZOFY—FAY -y g rCHERLERIX Takahashi (2001) @
Form-Search Condition ® ') —hF A b kv va Y THELALZLOLEFELLOTHS,
BH#IZ, ABEy 23 YIZBWTHRA S 7 V-1 a [503] oESVWEHIES
L0, WERT ¥ 7r— beER L7z 8 1 KBURENIC Form 1%, 5 2 (KRB AL
Form 2 #H& L7z, BEMIZiE, Takahashi (2001) @ Form-Search Condition @ 1) —
PR Y bty s BB THBREVRES ¥ — » TROU A RFSEEE A 0EBT
6OOHNRA L FFI—-DFNEFNIIHETEZTHEA (Form 1I1SAE 11 SFEEA -
Form 2 Zi3&RF 10 BREER) %, D=0 7L A « F4 A I—AOWNIZH- TEMN T2
Lize 720 74 95— (filler) & LC, #HBREIKEE - IHKRE Y — v TROT0HRA
b7 7 V- DN ORFERFFHEFAOTFHER (Form 11213 27 S#FA, Form 21213 24
SEX) bRESEL. ERFAORICIE, RS I2BTAHELEEIZ. ESHEERITY
T4 [0 OFEEWENET L 7TERBFMRE.EE LA (Appendix B #%8), /-,
WER7 Y r—brofiz, F)—FAY b o arTERALAEFS A2V T RERLE
LOTT Vo — bOBERMMNGUI LR > TV ARBIZ AT AN THLbDb HE L.

6.3 RKEBRFIE

FMOE 3B ICEELHOTRETE 7 v r— g, TLTERBICRFZHAET A b
(G-TELP) 2#%MiL7:. £5MBICIX 2 2OKREREO 7 v A2 ) 7 PR EREE IR L,
FTOou—LVT LA OBET-TERELYEL T A2 YT MCEER B S, SEERmO
W7 (KIEE - FREIEEOBRRZELED) OEHTEIE2. 66 MEICIEE 1 RFEEm
FHoTOM —hAy btk iarBIU0WE Ly YareaERL. E7HBIEE?2
FIREmME > T LR 220Dy ¥ a ¥ &2iTo7. &8, HHEL D 90 FOEERRZ 7T
flioTLFHSY A2 #EEL 720

BT, PU—=FAY P by varEREEy Y vilownwTiHld s, SRESETO b
J—bRAZF-kyiarTik, BBREICNNSNSBEIUPNSNSu—L7LA - FFTVA
2T rERERLEFORES, REBFFRECHFAFORBLEZNSEL LI VDY S
“noticing-the-gap activity’ #{7H7. FOEBIZ, WELy Y3 y2EL., NEHT
VA— b ERBAZSHEE, FOB, REHEu—-LTLA - VSYAZYTE (F¥H— bO
TRENRE o TOLEFRHRCTHIF PN TH B L D) 2UTHRARILT ¥4 — b

— 75—



mHIaEIESE 256 7

RERAT S X R L, SHUE, 77— MR ORBHRERFT— AT LA - 74 R
T—AD LT TEDNL AL RRECETT 52 LT, WRESZOERE LORERTL
TWehrBETLZDIELODLEDRLPLTH S,

6.4 T4
WEESEOHBIIMETAT Yy — FPOFERICOVTIE, ERBLIF T o0 THNEEO TR
FhoflEE (Zuyny 2 - 77 7 BEERE) ZEEHE L. £ETIE 0822 &)
) EWERLEE B, T OO TMESER. [HFF LI (expectancy/control) 2 LT
30.232 LI A N IEVWREAER S/ o S, COTFTRERZSHIRTTE
iZL7ze F0H. FHBRFIIOVWT, £REO 6 BRFFMEO G TRERIE (RS
. hERE. EAREAR. BE. FK BRSO OMS) 06 REFMECSS 2REHML
770 ERMOEEFMME IS EBEEOSAN 2 BRORE (BIE) 2RI 0T, Zom
B o SBIE 97 5 181 (F#13 139.8) L WwWH LD Tholz. 612, ZOHBEOFY
Lz, SEBREA THEY EMA 2 V—7 (High Motivation) & TFla5 7V —7" (Low
Motivation) (240720

WREHBET A MICBHL TR, BHREFICH LTI A= 7L =T 1 7 OThEThofl
A 100 SR SICIRE Lk, ARTEEER Lz AWEOHSE D RGEYAEOFEIZ 69 17
5 162 HT. FHI 1217 A Th-7. BROBE L RERIC, BREOFH LD, &
BEFEHEL VS Loy v—7 (High EFL) L FoZVv—7 (Low EFL) (24, 2@
B L HERRED N —THIF e b LI, WREE S SICUTO 4207 V—TII0 72

High Motivation & High EFL ¥ v—7 | 23 A
High Motivation & Low EFL # v —7 | 18 A
Low Motivation & High EFL # L —7 ! 19 A
Low Motivation & Low EFL 7 V—7" @ 20 A

¥l NER 7 7= 607 —=%ICHLTIE. EEBEIZOVWT, 6 20HRA Tk
FTFV—OFINEThO 7 ERFMEOTFHEHL., ThEHFEATIITI—D [RIEE]
& s

BFERE L BX U 2 I20oWwTid, IB I URFEEAEDZNENO T V— 7125 L
BiirEH L. Sho 0Pz 3 ERMT GRYVELEE) (0 =.00) Z#HL. Y
HREFIC B AP ERE (HRA VT FI—] - (B - (W] T, BERE
B3 [AT05E] ThhH, WEREEIICHL T, BiZEEE2 CHIBLFESE 2R T 2R
([Ehbs | A [EEMME |, TABTOWH) OTHELOFERELEHARA L7V —D [R



Sl E EOBATEL B 2 STEREH

DEE] OFHEIIHL, €TV OMMERAT Yy 74 ZERSHEBEL? (@ =.05).
B, AWIRETIR, DROMIEEEMEAOEIHMEL L-2% 28, #LHE0®EnC
HLEWIH L TIIERMOEFHER R—RAIZ LA HERRZ LA L0 LIITA L, L
L. WEREHAT100 L FTh o272, KWFEOWERE \IFLL 72 TR0 FTHEL]| 2 o
FARODRTFAN 2 EMTE o250 6. DEDX ) RoiFEr L 6852800
2fze (RAFHMEIY AN7=HH7122vTid, Takahashi (in press) #ZBIEShi-n,)

7. BREEE

7.1 HFFEEERE
H1OFHAHOBRIRLTVE LI [AbFFV—] OFHRICBTHEENT
bz (F (5,380) =23354,p<.0001), CHIZEY., BIENA Ty b5 2Lb5R7:
Ba. FEREBE2OMEA P I 7 V—ICH LTRLCLNLVOEREZEITTHWAEDOTIER L,
TORTEDEEGVIHATHAEI LB Lol (T 2BIUH1LILBH). 62902
FITV—2ROEOERSVOIE (F—K) IKEXZL, DTOLIICh 5,

LUB > IDE > REQ-1 > REQ-2 > OLF > REQ-3
(p<.05) FEERL) CHFEZZL) @EHEZZL)  (p<.00D)

ERIZRT LI, FEFRHRERRAERI VL 71 Aa—X - LRXVORHEE X EAR
W7 RBICERE D - THE D, Takahashi (2001) OREFMUMAZER L. Shix, Fik
TR T ORI L 22 L7205 B—HRERALASTSTOa vy 77 A P CRATERTH S
EERGZVIZh b sd, PHFIZTOL) Sl e - F IR ERER 2RI A 5 —
L7ZEBWRATVL:0IZ, 20 [KEOZHKER] Cidd T h BOsrmrEvnEnD
CLICERTADTREWES ) D X512, NNS-NS O— L7 LA POREEREFEL AN
WOMTFTHBARALEEHEOREY S (M- oms) REERLATES R0,
HRE B FERERRA L B2 RAEXTH LU L CLE-> T ol d 5. T4, %
BENRTA A2« LARLVOEBRERN2ERIZER S22 s Bl E LTid, e - g
UANRNVOIGEIZET, T4 Aa—A + LRVOLENERE2#- -EEEms 9 cfib s,
TORBIIOVTHIHZIVHAON TS Ao itk B EEZ LRI,

REQ- 3 (if you could VP) 22\ Tk, #BHIEZ OSHEERIEBEOREE B v Ha ¥,
HETLERBBEADENEHE VI FEEHEDI, COAFFV—ICREEN AT
Dol LBRTELDTREVESL ) Iy



#1 : 3EESESH (BO)ELE) FR

a7 6 &

ZH)A Ll HHIEE EFEL F i
hk 13.520 1 13.520 4.548 *
YeRE T A 3.720 1 3.720 1.252
Bk x WFEY WL 11.894 1 11.894 4.002 *
R 225.904 76 2.972
& TP 167.348 5 33.470 23.354 **
ALTFY—xBi¥ 20.148 5 4,030 2.812 *
AT TV — x WEFHIE 3.782 5 756 .528
A b g TV — x B x PR 10.973 5 2.195 1.531
E: 5 544.584 380 1.433

it:*p<.05 *Fp<.0001

£2: [2r57Y—] OFHsLUERFEE

R P FFPF— ¥ PRt 2
REQ- 1 594 1.816
REQ- 2 .294 1.314
REQ- 3 - 492 1.249
LUB 1.408 1.144
IDE 972 1.193
OLF 248 1.113

. REQ-1 =T wonder if you could VP’, REQ- 2 = Ts it possible to VP?,
REQ- 3 = If you could VP’, LUB = discourse lubricant, IDE = idiomatic expression,
OLF = other (NS-distinctive) linguistic form

REQ-1
REQ-2
REQ-3

LUB
IDE |
OLF |

L5

E1:

1.5



Sh.
i ,—,‘%fﬁm

WP HADMAE L 2 57

7.2 TFERRRER 2

FEOHE (F1) :fJ‘TJ_?L’Cb‘/';’ut’J#: [HREBRE] OXHREBLIV (A 7 I
E[RFQRE] o—REEEBIIBWTRAEEEIME SN a2/ 261 AT T

[ S | r;ﬁmmm OZRFEERCBTHOABREIR S o7 &

Nz L, AT V=] & (W] Oo—J2EER (F (5,380) = 2812, p < .05 B
U TEE) oFRE (F (1,76) = 4.548, p < .05) L CTIEAEEI SN 2
Mz h, BN, 7y MRRTIR, 2FEO [HI%] P HEAERIIEAL £ hito
BEHR - 74 R T— ABMORT X TR E RITTH, FEEO [HEETRE | 3RS
ZWIZEFHIALZ, chid, RFGABEFBRWEFBE CTho Th. BRI IUIHTIC
B R WFMREFRICRTEPTVEW) L ®RBT 5, Thabb, H2 SHEEMARAID
BHOTEENEE, PEERET A P THET S [SaEIE]
KFHTASLEBLVWESEIETHS ),

]

(linguistic proficiency) # &

F3: [ATFI— x B OFHE LURERE

% EKFFY High-Motivation (FEEHZE) Low-Motivation (FEiE{R#E)
REQ- 1 561 (1.966) 628 (1.669)
REQ-2 439 (1.333) J41  (1.292)
REQ-3 - 569 (1.399) -.410  (1.083)
LUB 1.675 (1.007) 1.128  (1.223)
IDE 1.494 (.983) 423 (1.156)
OLF 404 (.992) 084 (1.219)

# ! REQ-1 =‘Iwonder if you could VP’, REQ- 2 = ‘Is it possible to VP?’,

REQ- 3 = ‘If you could VP, LUB = discourse lubricant, IDE = idiomatic expression,

OLF = other (NS-distinctive) linguistic form

2
7
o
N 05 e / \‘
JJI;; 0 / L L
05 REQ-1 HEQ2 REﬁa LUB IDE OLF
-4
AT TI—
[+ High Motivation — - Low Motivation I

M2 : [Rb37F5—] & [Big] OFEER



AW %6 5

BB, RIBIVPME2ARLTWS LI, HEHFBIIHTL2HRSBENEEF LIS

RWERBRORD, T4 A=A - LV (LUB) REANZERS (IDE) (257<¢
iz, EZBE o2 7 N—THICHEE;BOLN (LUB:F (1,78) = 4.784,p
<.05/IDE : F (1,78) =19.984, p <.0001 )o Ziid, EMEOBWZEHF O BRTGE
LANECII ah—Ya vEiEHZRESEAZ LICRENT, 1 ¥¥37a+ K
FAFFACHEOEEL, SOEDICLERD220RA N F V- ICE W EBREFETADT
hwhrtBlbiha,

FT4 AT TU-ORIE CHETUNEFEDRE S L UERAS TR

AVFFT= Bk TR AT9 7/ R

REQ- | : (wonder) E R

REQ-2: (possible) A B Eh % r=.317 (p<.01) Step 1/R* =.101
ST olES r=.278 (p<.05) Step 2/R * =.149

REQ-3: (if) PR r=.275 (p<.05) Step 1/R * =.076

LUB: (lubricant) gESIToEE r=.254 (p<.05) Step 1/R* = .064

IDE: (idiomatic) PR B r=.369 (p<.001) Step 1/R*=.136
SRy EnTE r=.302 (p<.01) Step 2/R * =.208
HAmBE r=.222 (p<.05) - -

OLF: (other ling. forms) #%%7% L

P

PIRYEIEE © e.g. T enjoy learning English very much’ ~ #4984 © e.g. Being able
to speak English will add to my social status’ / ABHE: | e.g. ‘T really want to
learn more English in this class than I have done in the past’ .~ @Ei%JiToim
& . e.g. T plan to continue studying English for as long as possible’

[#13C1E Schmidt ef al. (1996: 65-67) #5751 H]

7.3 TFsERRE3

FEEOMIERE 2 128w T (B ] OBEVF T ENTDOT, I TOHIIETIED MR

BEEL TS 6 20O FTHEEDOTHBEENRA T TV - [RIEE] OTHE



Y

TR OMAL L & 2 Sk

R L, E7 VDM ERAT y T7 4 AR5 2 8n L72#ER, o TNEZOHRT

3. MEE (intrinsic motivation) -« 7}HEHHE (extrinsic motivation) - BifES 17 oig s
(motivational strength) 7%, WRA IS FIV—DRIE20FN 7oL 2lch - kL8
BiFLCwaZ LT (R4 2EH),

PRI, AmMERE (EFEEELTOLOITBERES 5%) ORBEIM <, REQ-2 (possi-
ble) + REQ-3 (if) - IDE OK-J EIZBNMBIRI R Bb>TWA I EFHB LR, =
., b LEBEOANERE SO Z LB TENE, BREFHHES 2 2{Th, £8E
XESOANTEEFHENZDABEI THIZIOTAZENTELEW) I EERETE L
DCH b,

8. £&B

AN EDERFRL LT 20080 FIT oML, TTHE1 AT BENSA YTy b5
ZENHA, FRAGTHEEEHEERI VDT 1 A3 —2 « LARVOSHS X OERN
GERBICHRERTENIZS S, B—EKERBEERICEERE R 2w, Zhid, 20
BEBAOBEE TR - L EBEVWAATWANRLTHS ),

2513 BIERA > 7y MRETIR, FREO I P8 T RRERAR AL 2
NUADFREER - 74 AT - ARO[ IS IIHELRIETTA, FEEO [REHRE]
DEMITBFETE RV L )2, 2, ANEEFS 2528 RE (, BFrFEUTLVvEN
VBB AFBERL. WURLHEBESETH, BHEHEERL ZoREOBEE RV L,
FRLTWIEOTIERWHETFHITE %,

FEIZ, CONNBEZ DL ) TEFHEFCHIIOF STVl 2 EREP, EiX
CNCEFEFEREORABOBETHAILEBEHI T TR V. SBRLEGICHRL-$2F
AR OB B LOMFEERRL, BROAE 2 LI VRIFEHL, #EIEAL BT TWL
LENFHS I .

ZRxm
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Appendix A

PSR OUBEIZMET 27 ¥ — 1
(HEEED X 7 > 5 > DAIER)

1 = Strongly Disagree 2 =Disagree 3 = Slightly Disgagree
4 = Slightly Agree b = Agree 6 = Strongly Agree

1.1 enjoy learning English. ()

2. Learning English is a hobby for me. ()

3. Learning English is a challenge that I enjoy. ( )

4.1 don't enjoy learning English, but I know that learning English is important for me. (
[reverse-coded]

o

. I'wish I could learn English in an easier way, without going to class. () [reverse-coded]
Appendix B

NAE| oW TONERT o5 — |
(Form 1 75 @354

(3) Tt's really hard for me and my sister to study.

-3 -2 -1 0 1 2 3
| | | | | | |
Wtadnlinof: Y e
(L LB o) JER B h - 12

(5] We were just wondering if she could practice at a different time.

(9) That sounds good.

(29)  If she could practice earlier in the day.

)



